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In contrast to previous work, our study considers both meaning and mediation factors in the achievement-aspiration relationship. In a sample of graduate students ("academic-career aspirants"), we examine sex differences in the achievementaspiration relationship as they vary with type of academic achievement and professional aspirations, and as it is mediated by individuals' perceptions of their professional roles and their faculty's support. We find: (1) Women's achievementaspiration conversion is different from, but not necessarily lower than, men's. Rather, the strength and direction of the relationship vary with aspiration type (traditional versus alternative) and, to some extent, with specific types of academic achievement (e.g., paper publication and GPA). (2) (Wylie, 1963) , high school students' levels of occupational ambition (Marini and Greenberger, 1978) , college students' predictions of course grades (Vaughter et al., 1974) , and graduate students' aspirations for a university versus a junior college teaching career (Feldman, 1974) .
Although these studies clearly document male-female differences in the level at which achievements translate into aspirations, they ignore both the multidimensional meaning and the mediating process of the achievement-aspiration relationship. In contrast, our study considers both the meaning of achievement and aspiration, and the mediating process as factors that influence and explain the achievement-aspiration relationship and its sex variation. In general, the mediating process refers to the intrapsychic and interpersonal events that affect the level at which achievements translate into aspirations. For example, the intrapsychic mediating process might include the effect of self-confidence and sense of competence on the achievementaspiration relationship. Interpersonally, the mediating process might include the cues received from others regarding the importance of prior achievement as an indicator of ability level.
Hence, we hypothesize that the achievement-aspiration translation occurs not only at a lower level for women, but that it is different also with respect to the type of aspiration sought, and the process mediating the relationship. More specifically, in a sample of graduate students, we examine sex differences in the achievement-aspiration relationship (1) (Astin, 1975) . Moreover, compared to men, women tend to be more interested in the affiliative aspects of achievement (Stein and Bailey, 1977) , the intrinsic nature of the task (Astin, 1975) , and the process, rather than simply the goal, of achievement (Veroff, 1977) . These gender differences in work values are consistent with the more global differences identified by Bakan (1966) (Astin, 1975) (Kanter, 1977) , and because women's prospects are limited both in graduate school (Holmstrom and Holmstrom, 1974) and in their academic careers (Hornig, 1979) (Feldman, 1974) , but may also operate indirectly (Reskin, 1978) by enhancing professional certainty, clarity, commitment, and control.
Yet, faculty support is not comparable for male and female students. To begin with, female students have less contact and communication with faculty members and research advisers (Holmstrom and Holmstrom, 1974) . Moreover, women's interaction with faculty is limited not only in quantity, but also in quality. In their faculty interaction, women tend to relate as students, while men interact as colleagues or apprentices (Feldman, 1974) , in a far more relaxed, informal, and egalitarian relationship with their advisers (Kjerulff and Blood, 1973) . Accordingly, male graduate students are more likely to be invited by faculty members to co-author papers, attend conferences, and meet members of the profession (Brodsky, 1974) .
Examining the faculty support effects at this stage, we ask specifically ( 1 ) whether the effect of faculty support on the achievement-aspiration relationship varies with type of achievement and aspiration; (2) Thus, the traditional category comprises aspirations for fulfillment of the standard academic role as a well-paid, respected, and securely tenured professor. Achievement of these goals typically requires social comparison, competition, and mobility (Bakan, 1966; Parsons and Goff, 1978 (.044 to .093). Thus, the predictive strength of the male model continues to be higher (Table 1) .
The addition of these predictors tends to increase rather than decrease the coefficient levels of men's achievements-GPA, paper presentation, and research and teaching assistantships-and hence these achievements become more important determinants of men's aspirations for traditional reward and recognition (Table 1) . Still, only paper publication is a statistically significant determinant.
For women, on the other hand, the addition of the C variables has an opposite effect: These variables further decrease, rather than increase, the aspiration-determining (Kanter, 1977) (Hornig, 1979) (Table 2) .
Moreover, the addition of the C variables emphasizes the sex-differential achievement-alternative relationships found in Stage I. In general, the achievement variables continue to be negatively associated with alternative aspirations for males, and positively associated for females. Further, the teaching assistantship among women remains the sole significant achievement coefficient. Thus, the baseline relationships of Stage I may not be attributed to covariation of the achievements and C variables in either the male or female group.
With achievement levels controlled, we find further that discipline certainty is strongly positive in its association with alternative aspirations for males and females, alike. For both genders, certainty about the worthiness of one's discipline may be strongly related to alternative aspirations because, to some extent, both variables reflect concern with service and significance in work. (Table 2) .
Moreover, the sex-differential direction of the achievement-alternative aspiration relationship remains, and, for some achievement coefficients, it increases (Table 2 ). Most notably, the sex difference in GPA effect, as a negative predictor of male and positive predictor of male and positive predictor of female alternative aspirations, approaches statistical significance. This finding supports the notion of a sexdifferential meaning of specific achievements as they affect the achievement-aspiration relationship.
Recall from the traditional aspiration model that when the C variables and faculty support are controlled, GPA is a much stronger, though not significant, positive predictor for males than females. But in the alternative aspiration model we find a different relationship: For these aspirations, high grades are positively related to aspirations for women but negatively related for men. Thus, our data suggest that high grades may translate into different and sex-typed aspirations-advancement for men and service for women.
Further, with the addition of faculty support variables, as with C factors, the negative relationship between the teaching assistantship and alternative aspirations continues to be strong and statistically significant for women (Table 2 ). This negative association reminds us that a desire for service, social contribution, and working with others need not be expressed primarily through teaching. Indeed, other aspects of academia offer strong opportunities for realization of these aspirations.
Finally, we find that the addition of faculty-support indicators does not greatly alter the alternative aspiration effects of the C variables (Table 2) . Discipline certainty remains the single factor most strongly and positively related to both male and female alternative aspirations.
In summary, our model for alternative aspirations indicates that, in contrast to traditional aspirations, achievements are better predictors for women than men; moreover, while the achievements are positively associated with women's alternative aspirations, they are negatively associated with men's.
In addition, the model suggests the sex-differential meaning of certain achievements as well as aspirations; hence, it indicates the multidimensional meaning of the achievementaspiration relationship.
CONCLUSIONS
While the study's findings are suggestive, rather than definitive, they do point to important considerations and implications for the achievement-aspiration relationship:
( (Kanter, 1977) . Hence, given equivalent achievement levels, each sex shows higher aspirations within the sextyped, traditionally &dquo;appropriate&dquo; aspiration category. By implication, social and political policies that would alter opportunities and incentives for men and women would, correspondingly, change the sex-differential achievementaspiration relationship.
( 2) (Mandell, 1977) , not unlike the mstitution sampled.
4. Within the population, 65% of the doctoral students are male and 35% are female.
5. More specifically, the traditional aspirations are measured by the mean of respondents' level of commitment (none at all, slight, strong, or very strong) for earning (1) "the highest fair income for services and activities performed"; (2) "professional recognition for services and activities performed"; (3) "tenure"; and (4) "quick promotion." The alternative aspirations are measured by the mean of respondents' level of commitment to (1) "performing activities which service others' individual and collective needs"; (2) "working with people rather than strictly with ideas"; and (3) "doing work of vital social importance."
We constructed these indices of aspiration types from data collected and coded by the university's Office of Career Planning and Placement. Since we did not design the questionnaire or conduct the pretests ourselves, tests of reliability had to be limited to the literature (Bakan, 1966; Lipman-Blumen and Leavitt, 1976; Parsons and Goff, 1978) (1977) (1978) gathering of these data. Recent data on faculty hiring (Hornig, 1979) 
